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Enduring Understandings

“Education is what remains when we've forgotten everything we learned.” Mark Tivain

It is a paradox in our educational system that a student can make all A's and stilf not
truly understand a concept, principle, or idea. We must teach for understandings
which endure, which transcend disciplines, and which facilitate transfer to new,

unfamiliar situations. Grant Wiggins and Jay McTighe, in Understanding by Design,
call these “enduring understandings.”

What are Enduring Understandings?

How do we write enduring understandings?

Enduring understandings are the major concepts and ideas that anchor a unit op
a course, . _

They are the universal generalizations, big ideas, and important understandings
That we want students to "get inside of" and retain after they've forgotten
many of the details. -

They go beyond discrete facts or skills To focus on larger concepts, principles,
or processes that are applicable to hew situations within or beyond the subject.
They transfer across fime and-cultures. They are exemplified through the fact

* base but franscend sitigular examples. For example, we study the enactment of

the Magna Carta as a specific historical event because of its significance fo a
large idea—the rule of law whereby written laws specify-the limits of a
government's power and-the rights-of individuals: The big ideaqgoes way beyond
its beginnings in 13™-century England to become a cornerstone of modern

-democratic societies.,

They are linchpifi ideas—ideas that are essential to understanding of a-
discipline. '

They are ideas and concepts that have lasting vdlue, that are worth an adult's
knowing, and that contribute to making a child a better adult:

They are "big picture” ideas.

“They have great potential for engaging students.

They li¢ at the heart of a discipline and are essential for authentic learning
experiences. '
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Level 2t Culture
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Example Two: (elementary)

Level 1: All cultures hav _ .
Level 2: Celebrations express the tradifions of a culture.

Level 3¢ Traditions reflect the beliefs, values, and heritage of a culture.

Example Three! (secondary)
Level 11 Organisms survive in diverse environments.
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